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ABSTRACT

This descriptive research determined the factors that students saw as 
having important influences on their completion of a degree program. It used 
the survey design with open-ended questions to describe the experiences of 
respondents regarding their stay in the college. The study was conducted to 60 
completers and 25 non-completers of School of Education, Arts, and Sciences in 
Letran Calamba. The data were analyzed with percentage frequency distribution. 
Open-ended question data were interpreted using the thematic analysis method. 
Results showed that self-efficacy influenced most the respondents. Social 
factors, academic performance, and college characteristics also influenced the 
completers. College characteristics, social factors and supplemental instruction 
influenced the non- completers. Respondents agreed that the college provides 
activities that were values- oriented and socially related. Results of this study 
led to a recommendation for curriculum review and suggested that students be 
involved in the said review. Inclusion of motivation and self-efficacy seminars 
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in degree programs were proposed. Likewise, more instructional materials and 
improved facilities were specified.

Keywords: Education, degree program completion, self-efficacy, descriptive 
design, Philippines

INTRODUCTION

One of the unique characteristics of Philippine tertiary level in the world 
is its high percentage (66%) of students enrolled in private institutions (CHED, 
2004). Accordingly, the high cost of school fees is not the main reason for the 
average income Filipinos to study in a private school. It is a fact that these 
schools are not subsidized by the government as public schools are. It only 
proves that majority of the Filipinos are education advocates because every 
family believes that education is wealth and a treasure that cannot be taken 
away by anyone else. For the parents, providing a college degree for their 
children is their greatest achievement in life. Despite the positive outlook of the 
Filipinos towards education, still not all students who were enrolled finished 
their studies as revealed by different local and foreign literatures. Recent data 
from the Philippine Commission on Higher Education (AY 2003-2014) disclosed 
that enrolment fluctuated for Academic Years 2003-2004 and 2004-2005, 
respectively, in all disciplines in both public and private institutions. 

The National Capital Region (NCR) has the highest enrolment accounting 
for almost 25% of the total enrolment. It was followed by CALABARZON (Cavite, 
Laguna, Batangas, Rizal, and Quezon) and then the Central Visayas Region. 
However, an increase was shown for the succeeding years 2006-2014. Moreover, 
the number of graduates did not match with the number of enrolees for the 
said academic years. Letran’s Cohort Survival Rate (CSR) as provided by the 
Registrar’s Office indicates that the number of initial enrolment is not equivalent 
to number of graduates. For Academic Years 2008-2012 and 2012-2016, only 
36.36% (excluding BS Guidance and Counselling) and 70.08%, respectively, of 
the batches graduated on time. Reasons cited in the CSR were failures, academic 
deficiencies, on leave, shifted to another course, and transferred to other school. 
The Registrar’s Office records showed a decrease in college enrolment from 
academic year 2012-2013 to 2014-2015. This decrease was due to drop-out, 
shifting, and transfer of students (Pegano, 2015).

The School of Education, Arts and Sciences (SEAS) also showed varied 
pattern in the number of enrolees for the different programs. Some semesters 
have increased and decreased number of enrollees. For instance, in Academic 
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Years 2008-2009 and 2009-2010 wherein SEAS programs showed an increase for 
AB Com (41-46), English (5-13), Psychology (53-77), and a decrease for BEED (5-4), 
and Math (6-2). 

Several studies on retention were concerned about the retention of students 
in their programs (Stuart, 2010; Fowler & Luna, 2009; Powell, 2009; Supiano, 
2009; Farvardin, 2007; Kitto, 2006). Powell (2009), citing Tinto (2006-2007), 
indicated that student retention is one of the most widely studied areas in higher 
education. Often neglected is a study on completion rate of college students 
and their stories behind their ups and downs in the college. Completion rate 
differs from graduation rate in a sense that the latter represents the percentage 
of pupils/students who completed the academic requirements for elementary, 
secondary or tertiary levels in the current school year to the number of pupils/
students enrolled in the terminal year of the level during the same school year 
(2006 IACES). 

Based on the researches found in the Letran Calamba Research Department 
there is no noted research about completion rate of college students. Due to 
minimal studies about completion rate of college students, the researcher 
thought of having this paper to determine the factors that respondents see 
as having important influences on their completion of degree program. The 
researcher intended to use the survey research and questionnaires with open-
ended questions particularly to assess and elaborate the results (Creswell, 
2014). A study done by Pegano (2015) on student integration framework for 
potential shiftees, drop-outs, and transferees revealed that academic and social 
experiences of the first-year college students were the factors in leaving Letran 
Calamba. She also mentioned the importance of college experiences in the 
retention of students in the Colegio. 

With this, the researcher believes that the experiences of college completers 
and non-completers on why they were and were not able to finish their program 
on time should be heard. Their experiences will in a way explain the factors 
contributory to their completion of degree program. Their experiences in the 
college will tell the what, why, and how of their struggles as college students. 
Their thoughts, feelings, and behavior as reflected in their responses will serve 
as point of reference on what to recommend regarding completion program in 
SEAS. Moreover, it is apparent that the Colegio is unstoppable in finding means 
and ways of improving and at the same time advancing its system. Some of 
the proofs are accreditations and quality assessments from different agencies 
(e.g. PACUCOA, ISO, and PQA,). Through this study, the researcher assumes to 
contribute in improving the completion rate of students through the experiences 
of the respondents. After graduation or whatever is their means of leaving the 
Colegio, these student- respondents may promote our institution in the way 
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they remember everything about it. The research-based recommendations that 
will be generated from this study will be contributory means for improving the 
completion rate status. 

The present study viewed the completion of degree program as graduating 
from a four year-degree program within four years as the prescribed number of 
years of study. This study focused on the respondents’ background information 
and factors dealing with colegio’s characteristics, academic, social and self-
efficacy. Degree completion in all reviewed studies pertains to finishing a degree 
based on the required residency in an institution. It is regardless of the number 
of years of the program. 

Social integration as mentioned by Pascarella &Chapman (1983) was found 
to have no influence on persistence for community college students and was 
disputed by Tinto (1979). The interference of family responsibilities in studies as a 
factor was not mentioned in any of the reviewed literature. Whereas, the present 
study found these aspects parts of social factors which are very important to the 
respondents. 

This study includes self-efficacy in determining the most influential factor 
as to why students stay or leave college. The researcher believes that self-
efficacy as a psychosocial factor could be a relevant predictor of completion 
rate. Self-efficacy in this study refers to student’s positive self-beliefs in dealing 
with different difficulties in their student life. There is no reviewed literature that 
utilizes both the college completers and non-completers as respondents. Both 
completers will help in giving insights regarding reasons of staying or leaving. 

The present study and the reviewed studies both agreed on some factors 
(academic, social and institutional) as causal to degree completion. However, 
reviewed studies negligibly regard the inclusion of self-efficacy as one of 
the contributing factors in degree completion. Lastly, the experiences of the 
students were not apparent in the reviewed literature while in the present study, 
these were elements of the open-ended question part in considering the factors 
affecting their college life to graduation

THEORETICAL PERSPECTIVES

The main theoretical insights in this research were partly derived from 
theories and models that are relevant to the main problem of the study. This 
study was supported in combination with Tinto’s model of integration; geometric 
model of student persistence and achievement (Swail, 2003); and self- efficacy 
theory (Bandura, 1997; 2004). Literature were reviewed in relating the factors to 
completion of degree program. 
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Retention literature was used as a guiding tool for selecting study variables 
that are related to college completion (Berger & Milem, 2000). In this study, Tinto’s 
model of integration and Swail’s geometric model functioned to identify what 
factors are influential on degree completion. These factors which were perceived 
by the respondents are characteristics of the college, academic factors and social 
factors. Social and academic integration are the two primary components of 
Tinto’s model. Integration is the process by which an individual incorporates 
the normative values of the environment to become a member of a community 
(Terenzini & Pascarella, 1991; Pascarella & Terenzini, 2005; Tinto 1975; Tinto, 1987; 
Tinto, 1993). He argued that students depart higher education without earning 
a degree because of the nature and quality of their interactions with the college 
or university. He claimed that students enter higher education with unique and 
individual characteristics ranging from socio-economic circumstances, family 
support, clarity of purpose for higher education, and social aspects. 

The characteristics and goal commitments then interact with the social and 
academic systems of the institution. The interactions between the student and 
these systems take place within the context of the student’s world experiences. 
These experiences affect the student’s commitment to the institution and 
ultimately the decision to persist to completion. Consequently, Tinto posited 
that the richer the integration between the social and academic systems with 
the student’s life experiences, the greater the likelihood that the student will 
continue his or her education. Conversely, the poorer the integration of the 
student with the institutional systems, the less likely the student is to persist. 
The characteristics of students and the colleges or universities they attend may 
not match and therefore may bring the students into conflict with the college or 
university. In Tinto’s theory, academic and social integration are complementary 
but independent processes in a student’s life. Academic and social integration 
leads to greater commitment to institution and graduation (Bean, 1983).  

	 Applying Tinto’s model in a school setting, students integrate with the 
accepted norms of his or her classmates and professors to become a member 
of the college community. Tinto separated social and academic systems of 
higher education. Social systems focus on the daily lives and personal needs 
of the students within the educational setting. The sets of interactions among 
students, faculty, and staff that take place largely outside of the formal academic 
setting (Tinto, 1993). Academic systems, on the other hand, center on the 
interactions that take place during formal education opportunities. Typically, 
these interactions are between the faculty and staff and students that occur in 
the classroom and laboratories of the school (Tinto, 1993).

In this study, Tinto’s model of integration was the basis for open-ended 
questions and other related factors items except for motivation aspect to assist 
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the researcher in determining the reasons why the identified non-completers 
were not able to finish their degree program within the prescribed time frame. 
Relating Tinto’s model (Fig. 2) to this study, academic integration pertains to 
academic factor and social integration to social factor. 

This model also verified the experiences of the respondents in terms of 
affirmation or negation to Tinto’s areas of student leaving an institution. Tinto’s 
model also helped identify the strengths and weaknesses of the college in 
various aspects. 

Figure 1. Revised Tinto’s Model of Integration 
according to use in the study

The geometric model of student persistence and achievement (Swail, 
2003) serves as another anchorage of the present study. The former model 
put emphasis on the interaction between institution and students, while the 
geometric model on the importance of students as active subjects. Geometric 
model (Fig.3) connects the cognitive, social, and school factors that influence 
student retention and persistence with an individual student’s college 
experience. Cognitive factors are the academic abilities of the student and 
include academic rigor, critical-thinking ability, and learning skills. The social 
factors are the environmental characteristics that help develop the student and 
include social coping skills, peer influence, cultural values, and family influence. 
Institutional factors are resources and the practices the institute provides the 
student, which includes academic programs, curriculum, mentoring, and other 
support services.

In this study, cognitive factors were the academic factors consisting 
of academic performance, supplemental instruction, and curriculum and 
instructional practices. Social factors include the following: student-faculty 
interaction, participation in school organization and family support. Institutional 
factors are the characteristics of the college with these variables: faculty 
competence, school’s academic reputation, school facilities, administrator and 
employee approachability, financial grants, safe and accessible school, affordable 
school expenses, employment opportunities, Christian value formation 
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activities, and industry partnerships. Geometric model serves as the benchmark 
in selecting appropriate items that were included in the mentioned factors. 

Figure 2. Geometric model of student persistence and achievement

Source: Swail, Redd, Kenneth and Perna, (2003). Retaining Minority Students 
In Higher Education.

The researcher also adapted the self-efficacy theory (Bandura, 1997; 2004) 
Self- efficacy is the belief in one’s own ability to successfully do something. 
Self- efficacy theory tells us that people generally will only attempt things they 
believe they can do and will not attempt things they believe they will fail. The 
self-efficacy beliefs of the respondents predicted whether they persisted on tasks 
and developed higher goals for tasks when they were students. In this study, the 
General Self-Efficacy (GSE) scale by Schwarzer and Jerusalem (2010) was used in 
determining the self-efficacy of the respondents as contributing factor to degree 
completion. General self-efficacy because the items referred to the capability 
to cope with, and effectively solve, a wide variety of difficult and unexpected 
generalized problems in life which require substantial effort to achieve a goal. 
Self-efficacy beliefs play a major role in Bean and Eaton’s (2000) psychological 
model of college student retention. The model posits that as academic social self-
efficacy increases, academic and social integration into university life will also 
increase leading to student persistence. Bean and Eaton (2001) identified several 
successful retention practices (i.e., learning communities, freshman interest 
groups, tutoring and orientation) and described the underlying psychological 
processes, including self-efficacy beliefs, which encourage student persistence 
through these practices. For example, learning communities provide students 
with structured opportunities to become more socially adapt and develop social 
self-efficacy. As social self-efficacy develops, students become more confident 
and are more likely to integrate into the campus community. The researcher had 
no attempt to test the models and theory.
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CONCEPTUAL FRAMEWORK

The independent variables in this study were the factors perceived by the 
respondents to be their reasons in completing the degree program and the 
dependent variables are the influences brought about by these factors in terms 
of completion of degree program. Factors adapted from the combined Tinto’s 
model of integration and Swail’s geometric model of student persistence and 
achievement were their experiences from their interactions with their classmates, 
teachers, school heads, and employees. It could also be from their in and out 
school activities and academic integrations. Another factor of study is general 
self-efficacy from self-efficacy theory. From these experiences, factors can be 
deduced on how they were able to finish or not finish their degree program on 
time. In some way, these factors were indicators that affect their present and 
future situations. These factors are also means of finding ways to improve the 
completion rate status of the institution.

Figure 3. Conceptual Framework of the Study
 

OBJECTIVES OF THE STUDY
	

The study aimed to determine the factors that respondents see as having 
important influences on their completion of degree program. Specifically, the 
study sought to: (1) determine the demographic profile of the respondents; (2) 
determine the factors contributing to completion of degree program; and (3) 
find out which among the contributing factors influenced most the respondents 
regarding their completion rate.

METHODOLOGY

Research Design
The study used descriptive research, the survey design complimented 

with an open- ended question part to describe the experiences of completers 
and non-completers regarding their stay in the institution. Survey design is 
a procedure in quantitative research in which the researcher administers a 
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survey to a sample or entire population of people to describe their attitudes, 
opinions, behaviors or characteristics (Creswell, 2014). In this study, data were 
collected using questionnaire. Questionnaire is a form that can include closed-
ended or open-ended questions. This study, utilized both types of questions 
to the respondents. Closed-ended questions are easy to use, score and code 
for analysis. On the other hand, the researcher decided to include the open-
ended questions to allow for more individualized responses that are helpful in 
obtaining data and in generating overviews of issues of concern to the batch 
of graduates represented. The data were analyzed statistically to determine the 
factors contributing to completion of degree program.

Research Locale
The study was conducted to completers and non-completers of SEAS 

(2012-2016) in all degree programs: AB Communication, BS Psychology, BS 
Guidance and Counselling, BEED, BSE English, and BSE Mathematics. The locale 
of the study was at Colegio De San Juan De Letran Calamba. 

Colegio is a Catholic educational institution run by Dominican priests and 
was established on March 11, 1979 by its mother institution Letran Intramuros. 
Its institutional principles include a Culture of Conscience, Discipline, and 
Excellence inspired by Filipino, Dominican, and Christian ideals and values. It 
has six schools, namely, Graduate Studies and Professional Services; Education, 
Arts and Sciences; Engineering; Nursing; Computer Science and Technology; 
Business Management and Accountancy; and Tourism, Hotel and Restaurant 
Management. 

Population and Sampling Design
Purposive sampling is considered appropriate in choosing the respondents 

because the latter are intentionally selected to represent each program. Selection 
criteria included the following: For completers: a) freshman during AYs 2008-
2012 in the degree program and b) have finished their degree program within 
the prescribed time; and for non-completers: a) freshman during AYs 2008- 2012 
in the degree program, b) have finished their degree program even not within 
the specified time. 

Figure 5 summarizes the data as provided by the Registrar’s Office as basis 
for the selection of respondents. It can be seen from the figure that there were 
655 students enrolled in the SEAS in AYs 2008-2012. From the total number of 
enrollees, the researcher set 20% (n= 131) as the target number of respondents. 
However, only 64.88% (n= 85) made it to the actual conduct of the study. Sixty 
student respondents for completers and 25 for non-completers participated in 
the study. 
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Figure 4. Total Number of Enrolled First Year College Students 
(AY 2008-2012)

Source: Letran Calamba’s Registrar’s Office, 2016
 

Instruments
Survey questionnaire was the main instrument in gathering the primary 

data. Questionnaire to determine the characteristics of the Colegio and academic 
factors was patterned from Completion and Attrition in STEM Master’s Programs 
Factors Affecting Degree Completion Survey of 2011 Council of Graduate Schools. 
Questionnaire regarding social factor and self-efficacy factor was adapted from 
Rienties, Beausaert, Grohnert, Niemantsverdriet and Kommers, Higher Education 
(2012) and www.policy.org.; and Schwarzer and Jerusalem (2013), respectively. 
Though the questionnaire was standardized and with proven reliability and 
validity, still the items underwent reconstruction by the researcher to fit the 
objectives of the study. This instrument was validated by experts in terms of 
format, language and style, and content. The validated questionnaire was pre-
administered to group of individuals who were not included in the study to 
determine any ambiguity that may occur in the final administration. 

The validated questionnaire consists of three parts that aims to answer 
the problems of the study. Parts one and two are composed of closed-ended 
questions and part three of open-ended questions. It is emphasized that the 
responses are always based on the respondents’ experiences as students. 

Data Gathering Procedure
The following lists were requested to the Registrar’s Office: 1) enrolment 

list for AYs 2008 - 2012) list of graduates for batches 2012 - 2016, and 3) cohort 
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reports for AYs 2008-- 2012. These lists were the basis for getting completers and 
non-completers respondents and the reasons for leaving out of college. 

Communications were sent to identified completers and non-completers 
for AYs 2012-2016. There were 85 respondents who returned the questionnaire; 
60 completers and 25 non-completers respectively. 

Respondents were notified for approval of their participation in the study 
through personal handling of the letter telephone call, cell phone call, email 
and social media. Informed consent letter communicating the steps to maintain 
confidentiality was sent to the respondents. Appointments were made and 
confirmed by the researcher regarding the administration of the survey.

Data Analysis
Sources of data were the survey questionnaire and open-ended questions. 

Data gathered from the questionnaire were treated and analyzed with percentage 
frequency distribution. All statistical computations were accomplished by 
utilizing SPSS application. Open-ended question data were partially interpreted 
using the thematic analysis method. 

RESULTS AND DISCUSSION

Demographic profile of the respondents 
The age of the respondents ranged from 19 years to 30. Most of the 

completer respondents were from the youngest age bracket, 19-21(46.7%) 
and least from the 25-27 age brackets (13.3%). Likewise, majority of the non-
completer respondents were from the 22-24 age brackets and few from 28-
30(12.0%). 

Majority were female (90%) for the completers and male (52%) from the 
non-completers. It was evident from the graduation rates noted by Philippine 
Statistics Authority (PSA, 2013) reported in the 2010 Census of Population and 
Housing (2010 CPH) that among those with college/academic degrees, females 
outnumbered males. In relation; there were more females than males among 
those with post baccalaureate courses. 

Many of the respondents were from the psychology program (completers, 
36.7% and non-completers, 44%). This finding contrasted with 2010 top 10 most 
popular academic fields among college graduates in the Philippines ((PSA, 2013) 
which reported that Business Administration program was the most popular 
and Social and Behavioral Science program as the second to the lowest not 
popular. 	

Most of the respondents graduated in 2016. It was understood that batch 
2016 were fresh graduates and were not yet working which made them more 
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available as respondents compared to the other batches. Respondents from the 
older batches may have been busy with their works and some were working 
abroad during the time of the study. 

With regard to family income when the respondents were in college, both 
the completers and non-completers estimated to have Php29, 000.00 and above 
(completers, 28.3% and non-completers, 48% respectively).

Source of financial support for the majority of completers (51.7%) and more 
than majority of the non-completers (80%) are from their parents. Some of the 
completers supported their studies through scholarship programs of the school 
(40%). 

A. CHARACTERISTICS OF THE COLLEGE

The faculty (your professors) are competent. 
Majority of the respondents (completers, 55% and non-completers, 52%) 

strongly agreed that their professors in college were competent. Records 
(Human Resource Department, 2016) show that almost all teaching personnel in 
the SEAS were masters’ degree holders. There were also PhD degree holders. To 
this time, all are masters’ degree holders and some are pursuing their doctorate. 
These professors were also experienced and expert in their respective fields. 
Educational qualifications of the professors proved them to be competent. In 
Testing Tinto: How do retention theories work for first-generation working-class 
students (Longwell-Grice & Longwell-Grice, 2008), it was noted that the quality 
of faculty teaching was one of the independent predictors in student persistence 
in staying in school. Teachers influenced the students on whether they will stay 
or leave the school (Spady, 1970). Pull effects as mentioned in an article on 
dropping out were factors that were outside to the school environment that 
redirected the students towards completion. One of the factors associated with 
pull effects was teacher factor (Jordan, McPartland, & Lara, 1999). Astin (1993), 
in his book What Matters in College, found that faculty also had a strong impact 
on students. Colleges on which faculty had a strong orientation toward students 
had important effects. Students on such colleges were more satisfied with the 
institution, the curriculum, and other aspects of the educational experience and 
were more likely to develop academically. 

The school provides non-classroom opportunities for student-faculty 
interaction.

Greater number of the respondents agreed (completers, 56.7% and 
non-completers, 56%) that the school provided non-classroom opportunities 
for student-faculty interaction. Gladwell (2000) in his study regarding the 


