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ABSTRACT

Good academic performance is a student’s top priority and can be 
affected by several variables. This study determined the impact of the level of 
student-teacher interaction and self-efficacy on the academic performance 
of the 113 graduating Bachelor of Physical Education students from two 
colleges in Misamis Oriental. After scientific validation and reliability tests, 
modified questionnaires were used as data-gathering tools. Data for this 
descriptive-correlational research design were treated using descriptive 
statistics, Pearson r, and linear regression. Results revealed a high level of 
student-teacher interaction and self-efficacy, which means that teachers 

Volume 16 • July 2022 · ISSN 2449-4399 
International Peer Reviewed Journal
This journal is produced by the International Association 
of Scholarly Publishers, Editors and Reviewers, Inc. 
Registered in the Philippines' Securities 
and Exchange Commission (CN201433407)



89

Volume 16 • July 2022

could establish a desirable atmosphere and rapport with the students and 
that students can be regarded as those who believe in one’s capacity to 
complete academic tasks. Moreover, the study found that self-efficacy is 
a potent factor influencing students’ academic performance, suggesting 
that their belief in their capability to complete academic tasks increases 
their academic outcomes. It was recommended that school administrators 
encourage teachers to incorporate self-efficacy-building activities into their 
lessons and provide professional development activities that capacitate 
teachers in implementing self-efficacy strategies in the classroom.
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INTRODUCTION

Students must actively participate in their learning process and assume 
personal accountability. To reach their goals, they must set them and work 
toward them. Good academic performance is a student’s top priority and 
can be affected by several variables. One of these factors can be their 
conviction that they can succeed in getting good academic standing and 
how the teachers engage with them in the classroom. 

An individual’s performance on a task may be influenced by their 
perception of their ability to do it successfully or reach their goal. This 
notion is referred to as self-efficacy by Bandura (1997). According to Köseolu 
(2015), self-efficacy is also described as confidence in one’s capacity to affect 
task performance. Research indicates that self-efficacy has implications 
for implementation in various contexts, such as music performance, 
organizational performance outcomes, employee performance, sports, 
and academic performance (Erdner, 2015). Along with Erdner’s study, this 
research focused on sports and physical education and how self-efficacy 
matters for college student’s academic performance who are pursuing 
sports and physical education as their area of specialization.

Because no one can be an authority in everything, the efficacy concept 
system is a diverse set of self-beliefs linked to numerous realms of functioning 
(Bandura, 2006). Students in college can boost their self-efficacy in an 
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array of ways. Academic self-efficacy, which is frequent among university 
students, is the belief that one can achieve in one’s academic activities. 
Academic self-efficacy is defined as confidence in one’s ability to execute 
academic assignments at the needed level (Sharma & Nasa, 2014). Academic 
self-efficacy, as described by Ayiku (2005) and mentioned by Nasir and Iqbal 
(2019), was based on a student’s cognitive ability and perceived self-efficacy.

However, students eagerly accept challenging activities in areas with 
high levels of self-efficacy. Students avoid tasks they do not believe they 
can complete successfully (Satici & Can, 2016). Therefore, this researcher 
emphasizes the significance of self-efficacy since it affects overall academic 
accomplishment and results, cognition, behavior, and motivation during 
the learning process (Garcia-Martin & Garca-Sánchez, 2018), and learning 
processes and success (Zhang & Ardasheva, 2019). As students advance 
through school and into higher education, low levels of self-efficacy might 
cause a lack of desire, distractible behaviors, and a greater chance of falling 
behind in their courses and programs (Drake et al., 2014).

The literature has discovered a variety of factors that have an impact 
on pupils’ academic success. Among these are results from family, society, 
and culture (Usher & Pajares, 2008, referenced in Omari, 2020). Few studies, 
particularly in physical education, have focused on how interactions between 
teachers and students’ sense of self-efficacy impact academic performance. 
However, according to Digamon and Cinches (2017), research has shown 
that good teacher-student relationships enhance learning. The instructor 
is, therefore, essential to students’ learning (Digamon, 2022). Students’ 
propensity to study and succeed is influenced by their relationships with 
their teachers, which may impact their performance (Digamon & Cinches, 
2017). 

With the researcher’s further readings, few pieces of literature focus 
on these two (2) essential variables impacting academic learning outcomes, 
particularly in the tertiary students specializing in Sports and Physical 
Education. In international research, perceived teacher-student interaction 
quality and self-efficacy are highlighted as impact factors on students’ 
well-being and learning. There is also theoretical support and empirical 
evidence for their interrelatedness with academic performance. However, 
this relationship has been explored only briefly, especially in the Bachelor 
of Physical Education major in Sports and Physical Education program at 
the tertiary level (Jederlund & Rosen, 2022). Self-efficacy and perception of 
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teacher interpersonal behaviors have been rarely studied concurrently in 
physical education, compared to research conducted in Mathematics and 
English (Wu et al., 2010, as cited in Larry, 2017).

Because he is not a practical instructor, the researcher sought to 
conduct his investigation entirely on the basis of his numerous pieces of 
literature. He is motivated to progress with research that will eventually 
serve as a basis for policy recommendations and making choices to improve 
the implementation of the BPE curriculum at the tertiary level. Thus, in 
light of the lack of literature that this study wants to fill, this paper aims to 
assess the interplay of academic self-efficacy, teacher-student relationships, 
and academic performance of BPE students. Furthermore, this paper will 
investigate the impact of the interaction between educators and students 
and academic self-efficacy on BPE students’ academic achievement. The 
significance of this study is in analyzing the efficacy of teacher-student 
contact, which is predicted to boost academic self-efficacy; the findings will 
contribute to curricular policy-making techniques in administering the BPE-
SPE program in Higher Education Institutions (HEIs).

FRAMEWORK

This study’s main theoretical underpinning heavily relies on the Social 
Learning Theory of Bandura (1977) and the Interpersonal Theory developed 
by Sullivan (1953), both of which are the basis for discussing the variables 
under investigation.

Bandura (1977) propounded the concept of self-efficacy, which 
emphasizes the active role people play in directing the course of their lives, 
where their choices, deeds, and experiences significantly impact whether 
they engage in complex tasks. According to Bandura (1977), self-efficacy 
is the belief that one can effectively act necessary to generate the desired 
results. Personal mastery, physiological responses, vicarious experiences, 
and persuasion techniques are the four primary sources of self-efficacy that 
Bandura identified. Any of these four sources could influence a student’s 
perceived self-efficacy beliefs. According to Bandura, perceived self-efficacy 
is the belief in one’s ability to plan and carry out the actions necessary to 
achieve specific goals.

Academic self-efficacy, or the conviction that a person can succeed in 
their academic endeavors, is the primary emphasis of this study (Bandura, 
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1997). It can also be characterized as a person’s self-assurance in their 
capacity to function and flourish in a learning environment. Self-efficacy 
beliefs affect academic decisions since most students engage in activities 
they can perform. Many people avoid academic options in areas where 
they need more confidence or have previously performed poorly. This is 
particularly true in post-secondary education when students have more 
freedom to choose the courses they take, the majors they pursue, and their 
general academic career choices (Bassi et al., 2011).

Students must have confidence in their talents and in themselves to 
excel academically. The self-efficacy theory developed by Albert Bandura 
(1997) has significant consequences for motivation. According to Bandura, 
people are more willing to participate in activities if they believe they are 
skilled. This impacts education since it increases the likelihood that students 
will try, stick with, and complete tasks in which they feel competent. When 
students struggle, it could be because they cannot achieve or have the 
abilities but lack the confidence to use them effectively. Bandura described 
these beliefs as determinants of how people think, behave, and feel (Cherry 
et al., 2014). In other words, students will learn better if they believe they are 
good at productively managing their thinking strategies.

Different variables interact and impact human learning and behavior. 
Students observe their teachers behaving in various ways in the current 
academic setting. To add, this significantly supports how students perceive 
working with their classmates that are close in their proximity as well as 
with a model, their teacher. From this, identification involves taking on (or 
adopting) observed behaviors, values, beliefs, and attitudes of the person 
with whom students are identifying (in an educational setting, it is their 
teacher) and involves taking on (or adopting) observed behaviors, values, 
beliefs, and attitudes of the person with whom students are identifying. The 
social cognitive theory holds that self-regulation is context-specific, which 
indicates that learners do not consistently practice self-regulation across 
all domains (Cetin, 2015). Self-regulatory behavior includes self-monitoring, 
which entails monitoring one’s actions and results. Self-generated ideas, 
attitudes, and behaviors that demonstrate a systematic propensity to 
achieve one’s goals can be used to describe self-regulated learning. It is a 
proactive and self-reliant procedure (Cetin, 2015).

Self-regulation inspires and controls behavior, whereas self-regulation 
derives from social cognitive theory (Bandura, 1991). Further, according to 
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Bandura (1991), self-regulation is associated with self-efficacy, which is crucial 
for one’s confidence in motivation, thinking, and behavior. Four guiding 
principles govern beliefs in one’s ability to plan and carry out a successful 
course of action necessary for a particular scenario, according to Bandura’s 
(1991) self-efficacy theory—first, previous performance accomplishment 
success. Seeing a role model through a virtual experience is the second—
third, vocal support for someone reliable and skilled. Finally, a psychological 
and affective arousal state affects one’s confidence in acting on one’s self-
efficacy ideas, which is essential for self-regulation (Dunnigan, 2018).

According to Bandura (1994) (as cited in Aljuaid, 2021), self-regulation is 
the human propensity to develop a sense of agency or the conviction that 
one has some degree of control over one’s behavior and environment. One 
might have agency by controlling thoughts and actions (Usher & Schunk, 
2018). Human behavior is not solely the result of environmental influences; 
people consciously pick an environment that helps them achieve their 
learning goals. 

Self-efficacy can occasionally be confused with self-regulation because 
it is linked to self-control and the capacity to modify behavior to achieve 
goals. Although they are related, the ideas remain distinct. Self-efficacy is 
more directly associated with a person’s perceived skills. In contrast, self-
regulation refers to an individual’s “self-generated thoughts, attitudes, and 
actions that are deliberately meant to affect one’s learning” (Ackerman, 
2018). In other words, self-efficacy is the conviction that one can succeed, 
but self-regulation is more of a technique for accomplishing one’s goals, 
particularly regarding learning. The two can be created simultaneously, 
primarily through modeling, but they are still separate constructs (Ackerman, 
2018).

Deliberate thought directs the process of self-regulation by considering 
emotional, motivating, and actual performance factors. Self-regulation 
requires focus to be successful (Zimmerman & Moylan, 2009, as cited in 
Aljuaid, 2021). Because cognitive regulation of motivation is built on an 
anticipatory, proactive system that involves effective self-monitoring, self-
evaluation, self-incentives, and self-reactivity, Bandura (1991) emphasizes 
the importance of knowledge about one’s performance.

Another essential theoretical framework for this study is the Interpersonal 
Theory (Sullivan, 1953). The interpersonal theory includes two essential 
interaction elements and serves as a framework for analyzing interpersonal 
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communication features in various contexts. First, the interpersonal theory 
states that agency and communion, two orthogonal features of interpersonal 
behavior, can be uniquely combined to characterize all interpersonal activity 
(Kiesler, 1996). The communion dimension manifests as a desire for a specific 
level of friendliness and connection, which is more benevolent, while the 
agency dimension appears as a demand for a specific level of authority and 
control, which is more authoritative (Horowitz & Strack, 2011; Gurtman, 
2011). Second, individuals in interactions continually decide how agentic and 
communal they should be with one another (Kiesler, 1996). Such decisions 
are generally made instinctively and based on one’s perceptions of the 
other’s interpersonal conduct and dispositional inclinations (Fournier et al., 
2011; Carson, 2019).

When interactions adhere to a particular pattern, which can be described 
using the idea of interpersonal complementarity, interactions solidify 
into healthy relationships (Kiesler, 1996; Sadler et al., 2009). On the other 
side, on the communion level, complementarity is defined as sameness or 
equality (i.e., friendliness begets friendliness, and unfriendliness begets 
unfriendliness). On the agency dimension, oppositeness is characterized as 
dominance generating submissiveness and vice versa (Kiesler, 1996; Sadler 
et al., 2009; Horowitz & Strack, 2011; Carson, 2019).

In various research, it was discovered that teachers with more favorable 
teacher-student interactions were better able to refrain from reacting 
violently to aggressive student behaviors (Thijs et al., 2011; Pennings et 
al., 2018) and to perform well in the classroom in terms of engagement, 
motivation, and performance (Digamon, 2022; Digamon & Cinches, 2017). 
In educational research, a teacher’s overall interpersonal style is a crucial 
indicator of the quality of the teacher-student connection (Wubbels et al., 
2015).

People interact with one another in a series of transactional events 
that develop over time. As interaction partners adjust to one another’s 
interpersonal behaviors, their interactions develop over time and are 
associated with the quality of interactional outcomes like relationships 
and engagement (Pincus et al., 2014). The conceptual underpinning for 
comprehending behavior, encounters, relationships, and involvement is 
provided by interpersonal theory (Wubbels et al., 2015). Putting everything 
in perspective, the behavior exhibited by teachers as the driving force of 
the quality of interaction they receive and as perceived by their respective 
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students will also reveal how each student is engaged. Hence, this theory 
anchors the nature of this study majorly.

OBJECTIVES OF THE STUDY

This study explored how the perceived student-teacher relationship 
impacts the academic self-efficacy of Bachelor of Physical Education students 
of two Higher Education Institutions (HEI) in Misamis Oriental.

METHODOLOGY

This study was conducted at two higher education institutions in 
Misamis Oriental that offer Bachelor of Physical Education (BPE) programs. 
The nature of the present research necessitated using descriptive-
correlational design using regression modeling to answer the research 
problems. The goal of descriptive research is to describe a phenomenon 
and its characteristics. This research concerns what rather than how or why 
something has happened. Therefore, observation and survey tools are often 
used to gather data (Nasajji, 2015). Descriptive-correlational research design 
is proper when the goal is to examine the relationships between two or 
more random variables within the same population or between the same 
variables in two populations (Curtis et al., 2016). 

The respondents included in this study were the 113 graduating Bachelor 
of Physical Education students from two colleges in Misamis Oriental. This 
study employed total enumeration sampling to select the respondents. 
Total enumeration population sampling is a sort of purposive sampling in 
which the researchers decided to look at the entire population (i.e., the 
total population) with specific characteristics. It is a sampling that involves 
looking at the entire population that has 

The study utilized survey-modified questionnaires as the primary research 
tool. Student-teacher interaction, the study’s independent variable, is a 
modified- questionnaire from Abendaňo (2022). To assess how the students 
perceived the quality of teacher-student interaction, the respondents 
answered a 25-item researcher-made questionnaire. Specifically, a 5-point 
Likert scale was formulated with five answer selections: 1 for strongly 
disagree; 2 for disagree; 3 for neither agree nor disagree; 4 for agree; and 
5, which signifies strongly agree. The survey responses for self-efficacy in 
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the classroom and self-regulation, on the other hand, were adapted from 
Aljuaid’s (2021) research titled “Self-Efficacy and Self-Regulation as Predictors 
of Academic Motivation Among Undergraduate Students in the United 
States.” Academic self-efficacy has 12 statements, while self-regulation has 
17. Both are 5-point Likert scales with 5-answer selections: 5=Very True, 
4=Moderately True, 3=Somewhat True, 2=Slightly True, and 1=Not at All True. 
Lastly, students’ academic performance was measured using their GPA.

RESULTS AND DISCUSSION

Problem 1. What is the respondents’ level of perceived student-teacher 
interaction considering the following:

1.1.	 authority 
1.2.	 helping/friendly
1.3.	 certainty 
1.4.	 satisfaction, and
1.5.	 understanding?

Depicted in Table 2 is the level of quality of interaction of teachers as 
perceived by the students in terms of authority. The table features the five 
relevant items with their corresponding standard deviation, mean, and 
descriptive level.

The table clearly shows that the BPE teachers were perceived as non-
authoritative by their students, given the overall mean of 4.019, interpreted 
as student-teacher interaction is often observed. The overall calculated 
standard deviation of .6819 suggests that the student’s responses are 
clustered near the calculated mean, which means their responses are similar.
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Table 2. Level of Student-Teacher Interaction (Authority)
Indicators

Our teachers are: Mean SD Description Interpretation

1.	 not severe in terms of 
discipline makes him/her 
amicable to everyone. 

3.81 .972 Agree
Student-teacher inter-

action is oftentimes 
observed.

2.	 Exhibiting a lenient at-
titude, especially in ac-
tivities or tasks that will 
be submitted/turned in 
late. 

3.82 .978 Agree
Student-teacher inter-

action is oftentimes 
observed.

3.	 setting standards and 
expectations at an 
achievable level. 

3.96 .995 Agree
Student-teacher inter-

action is oftentimes 
observed.

4.	 shows a developmen-
tally appropriate level 
of difficulty in providing 
tasks, quizzes, exams, 
and other activities. 

4.22 .765 Agree
Student-teacher inter-

action is oftentimes 
observed.

5.	 sociable, most of us are 
not afraid to ask ques-
tions if we are confused 
about what we should 
do in any of our science 
tasks 

4.30 .766 Agree
Student-teacher inter-

action is oftentimes 
observed.

Overall Mean 4.019 .6819 Agree
Student-teacher inter-

action is oftentimes 
observed.

Looking at the table keenly, it can be seen that the item which gained 
the top spot under this indicator is, “Our teachers are sociable; most of us 
are not afraid to ask questions if we are confused about what we should 
do in any of our science tasks.” This item comes with a calculated standard 
deviation of 0.6819, indicating that the responses are not spread out at all 
to the given data set. Each observed value of responses from the education 
students majoring in BPE is closer to its calculated mean of 4.019, which 
bears student-teacher interaction is oftentimes observed as its descriptive 
level. The BPE teachers were put at ease with educating students majoring 
in BPE by being sociable with them.

This only proves that being sociable is essential for any teacher. Students 
should feel free to speak openly and honestly with their teachers, especially 
if they struggle with any activities. These results are consistent with the 
claim of Vallikat (2020) that in order to ensure that students obtain optimal 
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learning, teachers must possess good interpersonal skills, allowing them to 
connect with their students and solve their learning difficulties quickly.

On the other hand, “Our teachers are not severe in terms of discipline, 
which makes them amicable to everyone” is the lowest item under this 
indicator. This item comes with a calculated standard deviation of 0.972, 
indicating that the responses are not spread out at all to the given data set. 
Each observed value of responses from the education students majoring 
in science is closer to its calculated mean of 3.81, with student-teacher 
interaction oftentimes observed as its descriptive level.

This shows that BPE instructors may provide an excellent learning 
environment for their pupils while enforcing rigid classroom standards 
across all their classes. Teachers can simultaneously opt to be more tolerant 
in how lessons are conducted and impose rigorous guidelines and limitations. 
This backs up Escalante’s (2017) assertion that sympathetic teachers foster 
a new learning environment that is more accommodating for students. 
According to Selvaraju and Toor’s (2016) study, instructors should make their 
classrooms favorable to learning. The learning environment in the classroom 
should be healthy, safe, and supportive rather than rigid and demanding.

Depicted in Table 3 is the level of quality of interaction of teachers as 
perceived by the BPE students in terms of certainty. The table features the 
five relevant items with their corresponding standard deviation, mean, and 
descriptive level.

Table 3. Level of Student-Teacher Interaction (Certainty)
Indicators Our teachers are: Mean SD Description Interpretation

1.	 showing good command 
and certain knowledge in 
the learning area. 

4.29 .831 Agree
Student-teacher inter-

action is oftentimes 
observed.

2.	 sure on what would be 
the preliminary crisis so-
lution when confusion 
arises. 

4.10 .640 Agree
Student-teacher inter-

action is oftentimes 
observed.

3.	 acting firmly that they 
know what to do. 4.33 .761 Agree

Student-teacher inter-
action is oftentimes 

observed.

4.	 not allowing most of us 
to take over authority, en-
suring that it will not hap-
pen at all, hesitation in 
supervising is not evident. 

3.69 .803 Agree
Student-teacher inter-

action is oftentimes 
observed.
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Indicators Our teachers are: Mean SD Description Interpretation

5.	 sure of what to do, and 
when we spend the on-
line class, most of the 
time is already outlined in 
terms of goals.

4.01 .861 Agree
Student-teacher inter-

action is oftentimes 
observed.

Overall Mean
4.083 .5469 Agree

Student-teacher inter-
action is oftentimes 

observed.

The table clearly shows that the BPE teachers were perceived to be 
specific when they delivered their instruction to the students, given the 
overall mean of 4.083, which is interpreted as student-teacher interaction 
oftentimes observed. The overall calculated standard deviation of .5469 
suggests that the student’s responses are clustered near the calculated 
mean, which means that their responses are similar to one another.

It can be noted that “Our science teachers act firmly that they know 
what to do” is the highest item under this indicator. This item comes with 
a calculated standard deviation of 0.761, indicating that the responses are 
not spread out at all to the given data set. Each observed value of responses 
from the education students majoring in science is closer to its calculated 
mean of 4.33 and entails student-teacher interaction is oftentimes observed 
descriptive level. These remarkable findings revealed that BPE teachers 
were perceived as effective because they could display good expertise in 
the subject matter and knew how to improve students’ more profound 
comprehension of various topics.

This supports the assertion made by Kamamia et al. (2014) that subject-
matter expertise is a critical talent for a teacher, particularly throughout 
the teaching and learning process, because it directly affects the students’ 
overall academic performance. Because subject matter mastery indicates 
that teachers can grasp the crucial concepts and confidently convey them 
to their students, as well as correct any existing knowledge misconceptions, 
teachers are expected to understand the material they are teaching. The 
last and most crucial point is that teachers are the source of instructional 
competence (Mascio, 2015).

Contrarily, “Our teachers are not allowing most of us to take over 
authority, ensuring that it will not happen at all, hesitation in supervising 
is not evident,” ranked the lowest. This item comes with a calculated 
standard deviation of 0.803, indicating that the responses are not spread 


